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ABSTRACT 

 

This article aims to identify the types of misconceptions in videos that teach accounting 

concepts on YouTube. While the literature acknowledges the existence of misconceptions in 

accounting education, studies investigating this phenomenon in non-formal learning 

environments are scarce. Students often use YouTube to supplement their accounting 

education, but the manner in which misconceptions manifest, are structured, and are reinforced 

in accounting videos on the platform remains poorly understood. This study examines a widely 

accessible environment that influences the learning process. This environment prioritizes 

relevance and interaction, and it may favor engaging content, even if it is conceptually 

inaccurate, by enhancing the pedagogical use of videos. However, this environment also 

perpetuates misconceptions, which could be reduced by improving the quality of digital 

content. A total of 108 videos related to seven accounting concepts were selected and viewed. 

Misconceptions were extracted and categorized from these videos through content analysis of 

the transcripts. The analysis revealed that 35.2% of the videos contained misconceptions, 

primarily arising from excessive simplification of concepts such as assets and liabilities, as well 

as the introduction of inappropriate value judgments. Additionally, characteristics such as short 

duration and fragmented content were identified as factors that exacerbate misconceptions. The 

results offer three contributions. First, on a theoretical level, this study advances the discussion 

of misconceptions in accounting education by situating it within the context of digital 

environments. This broadens a debate that has thus far focused on formal education. 

Methodologically, the study proposes a systematic protocol for selecting audiovisual content, 

thereby contributing to greater rigor in research that uses videos as a data source. Practically 

speaking, the study provides educators and content producers with guidelines for creating more 

conceptually rigorous audiovisual materials and encourages students to engage with videos 

more critically. 

 

Keywords: misconceptions, accounting concepts, videos, YouTube. 

 

1. INTRODUCTION 

Throughout their development, people commonly encounter situations that lead them to 

form misconceptions, which are erroneous ideas about a concept, object, or phenomenon. These 

misconceptions are internalized by the individual (Thompson & Logue, 2006). They may arise 

from personal and learning experiences (Suprapto, 2020; Thompson & Logue, 2006). In 

accounting education, for example, students may confuse the concept of an “account” with 

operations performed on calculators rather than with accounting accounts (Ay, 2011) or lack 

clarity in distinguishing between costs and expenses (Ay & Altin, 2019). 

Much of the literature on misconceptions focuses on education, particularly elementary 

education (Bayuni et al., 2018; Ojose, 2015; Pine et al., 2001; Resbiantoro et al., 2022; 

Thompson & Logue, 2006). However, these studies focus on the formal learning environment 

of educational institutions. However, the formation and spread of misconceptions are not 

restricted to this environment. They are also present in non-formal educational contexts, such 

as virtual environments (Hussein et al., 2020). 

Social media platforms facilitate the exchange of information and experiences. People are 

free to share relevant ideas or concepts (Grossi et al., 2014). However, a certain degree of 

skepticism is necessary regarding the content disseminated in these virtual spaces (Hussein et 

al., 2020), as it may contain incorrect or inappropriate information that can lead to 

misconceptions among consumers (Acar Sesen & Ince, 2010). 

 In particular, YouTube has established itself as an online learning platform. According 
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to the Global Digital Overview Report, YouTube was the most widely used social media 

platform in early 2025 (Kemp, 2025). According to the report, Google’s advertising data shows 

that YouTube had 144 million users in Brazil in early 2025, corresponding to about 68% of the 

Brazilian population (Kemp, 2025). These figures illustrate the magnitude and reach of the 

platform. 

By offering knowledge without the mediation of an educational institution, YouTube 

provides a practical and popular alternative for self-directed learning. It serves as a tool that can 

complement or even replace traditional resources, such as books or in-person classes (Moreira 

et al., 2020). However, videos on the platform may contain misinformation (Hussein et al., 

2020).  

According to YouTube (2025a), search results on the platform are based on relevance, 

engagement, and quality. Depending on the level of user engagement with the content, 

misinformation can be widely disseminated if it generates a high level of interaction from 

viewers (Santos, 2022). 

Given that students commonly use YouTube to aid in their accounting studies (Galvão, 

2019) and the existence of misconceptions in online spaces is recognized (Acar Sesen, & Ince, 

2010; Hussein et al., 2020), it is unclear how these misconceptions manifest in accounting 

videos on YouTube. Thus, this study aimed to identify the types of misconceptions in 

accounting concept videos posted on YouTube. 

The open and often unregulated nature of these videos can serve as fertile ground for 

misconceptions because anyone can produce content without proper quality control. Thus, 

research on accounting videos is justified by the growing use of the platform as a source of 

knowledge and by the need to understand its implications for learning. 

Identifying and analyzing misconceptions in content that is the focus of the learning 

process is relevant to developing prevention strategies. In a context where students rely on 

digital platforms for learning support, reflecting on the conceptual quality of the information 

they consume is essential. In this sense, this research can benefit educators and content creators 

by encouraging reflection on the pedagogical use of videos for learning. The goal is to minimize 

or prevent misconceptions in this audiovisual content while emphasizing the quality of the 

concepts taught. 

 

2. THEORETICAL FOUNDATION 

“Misconception” is a term used to describe incorrect ideas or understandings that students 

may have about a particular concept (Chi et al., 1994). Students’ life experiences serve as the 

foundation for acquiring and incorporating new knowledge. Thus, their initial conceptions 

about a concept cannot be ignored (Pine et al., 2001). Each student constructs their own 

knowledge, understanding, and concepts according to their abilities and experiences. If prior 

knowledge involves misconceptions, they must be identified and eliminated (Resbiantoro et al., 

2022).  

The main causes of misconceptions are textbooks, teachers, and conceptual shifts, but 

they can also originate from the learners themselves (Bayuni et al., 2018). Factors that can lead 

to misconceptions in the learning context include students’ incorrect reasoning about a concept, 

incomplete information, erroneous experiences and observations, outdated terms and concepts, 

school learning experiences, and textbook errors (Mustika et al., 2014). Suprapto (2020) argues 

that there are five types of misconceptions. Table 1 distinguishes these types with examples 

from the field of accounting. 
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Table 1 

Types of Misconceptions and Their Applicability to the Field of Accounting 
Type Key characteristic Example 

Preconceived notions 

These are mistaken ideas that 

students bring from everyday 

experiences, common sense, or 

incomplete prior learning. 

In undergraduate programs, it is common to teach 

that assets and liabilities are defined as property, 

rights, and obligations or uses and sources of funds 

without an in-depth discussion of the topic 

(Iudícibus, 2009). In other words, it is not 

considered that all property constitutes accounting 

assets (for example, property not controlled by the 

company). 

Non-scientific beliefs 

These stem from the clash 

between scientific and non-

scientific knowledge. 

Profit is often considered the primary measure of 

a company’s performance. However, studies show 

that other factors must also be considered, such as 

return on investment and debt levels (Chuan & 

Kaiyrbayeva, 2024). 

Conceptual 

misunderstandings 

These are based on erroneous 

opinions held by experts in the 

field. In other words, 

misconceptions arise when 

interpreting the technical 

definition of accounting. 

Experts often state that debt always reduces 

equity. However, they fail to consider that 

financing (at rates lower than the operating return, 

for example) can be used to generate more assets 

and increase equity. They may also fail to consider 

that extending average payment terms to suppliers 

can represent an increase in non-interest-bearing 

sources of funds (Martins et al., 2024). 

Misconceptions 

about languages and 

local dialects 

These may be misconceptions 

depending on the context in 

which the concept is used; that 

is, they occur when technical 

accounting terms are confused 

with their common meanings in 

other contexts. 

The concept of "account," which generally refers 

to mathematical operations, can refer to 

accounting accounts in accounting (Ay & Altin, 

2019). 

Factual 

misconceptions 

These misconceptions arise from 

the incorrect interpretation of 

concrete information due to a 

lack of knowledge, the incorrect 

application of concepts, or 

excessive simplification. 

Children and adolescents typically do not deal 

with accounting concepts. However, at this stage, 

some have a limited view of accounting, such as 

believing it is an exact science full of calculations 

(Hsiao & Casa Nova, 2016). 

Source: Prepared by the authors. 

 

However, even after the teaching and learning process, it is difficult to let go of initial 

conceptions, which often remain unchanged (Suprapto, 2020). Therefore, it is crucial to identify 

the sources of misconceptions to develop strategies that reduce or eliminate them (Yates & 

Marek, 2014). Teachers must identify the nature and origin of misconceptions (Ojose, 2015). 

In addition to discussions focusing primarily on formal education, it is worth noting that 

misconceptions also exist online (Acar Sesen, & Ince, 2010). Thompson and Logue (2006) 

argued that the media can contain misconceptions. Given the importance of concept formation 

in learning and the growth of digital media as vehicles for disseminating these concepts, it is 

timely to investigate how accounting concepts are discussed in these virtual spaces. 

YouTube is a video-sharing platform where users can watch, upload, like, comment on, 

and share various content, including music, tutorials, and educational videos (Galvão, 2019). 

More than 500 hours of content are uploaded to the platform every minute (YouTube, 2025b). 

YouTube is considered a virtual teaching and learning environment with the following 

characteristics: quick access to content, ease of sharing materials, exchange of knowledge and 

experiences, and the possibility of collaborative and participatory learning (Moreira et al., 

2020). Due to its popularity, YouTube has become a medium used by teachers wishing to teach 
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in a virtual environment, who produce and disseminate knowledge (Galvão, 2019; Queiroga 

Júnior & Dulci, 2019). 

However, the reach of content on digital platforms such as YouTube is determined by the 

engagement it generates (likes, comments, and shares), rather than by its accuracy (Santos, 

2022). This mechanism can facilitate the widespread dissemination of misinformation because 

a high level of interaction may lead users to interpret it as true (Santos, 2022).  

Research based on this mechanism shows how misconceptions spread on digital 

platforms. For example, Liu et al. (2019) identified inaccurate information about palliative care 

in healthcare videos. Maia et al. (2021) found that YouTube videos about lower back pain often 

contradict scientific evidence. Yeung et al. (2022) found that 50% of TikTok videos about 

attention deficit hyperactivity disorder are misleading. Hussein et al. (2020) demonstrated that 

watching misinformation-filled videos leads to receiving more incorrect recommendations, thus 

amplifying the cycle of misinformation. Despite its potential to facilitate learning, YouTube 

also fosters the spread of misconceptions, particularly when such content is reinforced by 

engagement factors. 

While the literature points to the presence of misconceptions on social media, this 

research is based on studies from other fields, such as education and health. In accounting, little 

is known about this phenomenon in the context of YouTube. Some studies focusing on formal 

education have identified difficulties students face in grasping certain accounting concepts, 

particularly those from the Conceptual Framework for Financial Reporting of the Accounting 

Pronouncements Committee (CPC 00) (CPC, 2019). These include concepts such as assets 

(Goulart, 2002; Lima Filho & Bruni, 2012; Moraes et al., 2022; Piccoli et al., 2015), liabilities 

and equity (Lima Filho & Bruni, 2012; Piccoli et al., 2015; Souza et al., 2025), revenue (Souza 

et al., 2025), and expenses (Ay & Altin, 2019; Souza et al., 2025).   

Overall, students do not adequately understand the concepts included in the accounting 

conceptual framework, which highlights a superficial and outdated perception of these concepts 

(Piccoli et al., 2015). Some concepts in the Conceptual Framework for Financial Reporting, 

such as equity, revenue, and expenses, lack elements that would allow for clearer definitions 

and aid in knowledge construction (Souza et al., 2025). Thus, not all concepts in the document 

are well-defined from a learning perspective (Souza et al., 2025). Nevertheless, Souza et al. 

(2025) cite the Conceptual Framework for Financial Reporting as a reference for fundamental 

accounting concepts. 

However, research indicates that many students still struggle to understand these 

concepts. But these studies did not consider the learning context or the sources of knowledge 

that students rely on. In accounting education, instructors use resources such as YouTube to 

share materials (Ribeiro et al., 2024). They also often produce videos to supplement in-person 

classes and help students review the content. Students find supplementary videos on accounting 

principles useful, which improves their performance (D’Aquila et al., 2019). Thus, the present 

study focuses on teaching accounting concepts through YouTube videos to identify 

misconceptions and their types, an aspect not yet addressed in previous studies despite YouTube 

being a common learning medium among students. 

 

3. METHODOLOGICAL APPROACH 

This descriptive research employs a qualitative approach utilizing documentary research. 

According to Gil (2022), material for analysis can be found in written texts, audiovisual 

materials, and digital records such as social media posts and emails. In the present study, this 

concept is applied to the YouTube videos selected for research, which are considered 

documentary sources. 

The videos were selected based on their ability to teach concepts related to the Conceptual 
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Framework for Financial Reporting. As shown in Table 2, seven concepts were chosen for 

investigation based on previous literature. 

 

Table 2 

Concepts Selected for Video Search 
Concept Previous studies Search term used on YouTube 

Asset 

Goulart (2002), Lima Filho & Bruni (2012), 

Moraes et al. (2022), Piccoli et al. (2015), Souza 

et al. (2025) 

“ativo contabilidade”  

[“asset accounting”] 

Liability 
Lima Filho & Bruni (2012), Piccoli et al. (2015), 

Souza et al. (2025) 

“passivo contabilidade”  

[“liability accounting”] 

Equity 
Lima Filho & Bruni (2012), Piccoli et al. (2015), 

Souza et al. (2025) 

“patrimônio líquido contabilidade” 

[“equity accounting”] 

Revenue Souza et al. (2025) 
“receita contabilidade” 

[“revenue accounting”] 

Expense Ay & Altin (2019), Souza et al. (2025) 
“despesa contabilidade” 

[“expense accounting”] 

Cash basis - 
“regime de caixa contabilidade” 

[“cash basis accounting”] 

Accrual basis - 

“regime de competência 

contabilidade” 

[“accrual basis accounting”] 
Source: Prepared by the authors. 

 

These concepts were selected from the Conceptual Framework for Financial Reporting 

as a reference for evaluating misconceptions because they play a normative and guiding role. 

They establish the fundamental concepts that underpin the recognition, measurement, 

presentation, and disclosure of accounting information. 

When entering the terms from Table 2 into the YouTube search bar, it is important to note 

that YouTube’s own website (2025b) states that search results may vary for each user due to 

the characteristics of the platform. Given the diversity of videos available on the platform, 

which also covers other areas, the word “accounting” was added after each concept to direct 

the searches toward the accounting context. 

Another methodological precaution was selecting all videos on the same date to determine 

the number of views and likes at a single point in time. This minimizes distortions and biases 

resulting from the dynamic nature of the platform and its update speed. The data were collected 

in March 2025. To avoid further search biases, data collection was conducted in an incognito 

browsing window, not linked to a user account. This eliminates the risk of the platform tailoring 

content based on a user’s search history. 

The current version of the platform uses an infinite scroll bar. As the user scrolls down 

the screen, searches return a continuous stream of videos, with video options appearing as soon 

as the search terms are entered. Thus, it was decided that data from the first 30 videos for each 

of the seven defined search terms would be collected, initially resulting in 210 videos for 

analysis. According to the platform’s algorithm, the videos that appear highest on the search 

results page are those with the highest engagement and recommendations on YouTube and are 

therefore more likely to be viewed due to their relevance. Since these videos are most likely to 

be accessed by students, they were selected for analysis. 

It was also necessary to define video selection criteria to achieve a certain degree of 

standardization in the material to be analyzed. Videos that explained one or more of the 

concepts in Table 2 were selected as an inclusion criterion. Consequently, videos that did not 

explain one or more of these concepts were excluded. 

Despite the care taken in defining the criteria, it is worth noting that the concepts taught 
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on YouTube may be linked to various contexts. A characteristic of qualitative research is 

capturing findings about a specific phenomenon without being limited to a particular context 

or an isolated case (Merriam, 1998). Thus, the analyzed videos are not restricted to a single 

context. It is possible to find videos that teach these concepts in various contexts, such as 

preparing for a civil service exam or studying for the Proficiency Exam. 

The following information was collected for each video: title; access link; duration; 

number of views, likes, and comments; upload date; and channel. These data were organized 

into an Excel spreadsheet to aid the researchers in analyzing the characteristics of the videos 

using descriptive statistics. Next, the transcript of each video, provided by YouTube, was 

copied into a Word document. Then, one of the researchers watched each video, followed along 

with the transcript, made adjustments to the text, and selected excerpts containing 

misconceptions. Content analysis was applied to this material. 

The excerpts were coded by grouping the entries according to the accounting concept to 

which they referred. The Conceptual Framework for Financial Reporting was used to evaluate 

the fundamental concepts, given the importance of documents presenting relevant accounting 

definitions. One of the authors performed the categorization deductively based on the types of 

misconceptions discussed by Suprapto (2020) (Table 1). Both authors validated this procedure 

and agreed with the categorization, discussing which excerpts would be most relevant for the 

results section. 

To complement the analysis, user comments related to each video were collected. The 

YouTube Data Tools website was used to automatically collect comments from the video links. 

These comments enriched the analysis of the videos and were coded inductively based on their 

content. 

Regarding ethical considerations, this documentary study was conducted in a virtual 

environment where the information is publicly and freely accessible. Therefore, it is a type of 

research that does not require review by an ethics committee (Oswaldo Cruz Foundation, 2020). 

In any case, care was taken to ensure that there was no identification or direct reference to the 

videos out of respect for the authors’ privacy. Thus, they are referred to in this study using 

numerical codes. 

 

4. ANALYSIS AND DISCUSSION OF THE RESULTS 

 

4.1 Characterization of the Videos Analyzed 

The initially defined sample of 210 videos had to be refined at the time of analysis. Thirty-

two videos were excluded because they were duplicates, meaning they appeared in the results 

list for more than one search term. Additionally, 70 videos were disregarded because they fell 

outside the scope of the study. Table 3 summarizes the characteristics of the 108 videos 

analyzed. 

 

Table 3  

Characteristics of the Videos Analyzed 

 Total Mean Minimum Median Maximum 
Standard 

deviation 

Duration 
22 h  

and 23 min 

12 min  

and 26 s 

1 min  

and 5 s 

9 min  

and 1 s 

1 h,  

16 min  

and 52 s 

11 min  

and 21 s 

Views 3,524,452 32,634 38 10,532 372,753 53,094 

Likes 184,215 1,706 5 504 16,000 2,613 

Comments 6,280 58 0 21 627 105 

Source: Prepared by the authors. 
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A total of 22 hours and 23 minutes of content was analyzed, with an average video length 

of 12 minutes and 26 seconds. It is evident that video duration varies widely, ranging from 

approximately 1 minute to over 1 hour. The relatively short average video duration is 

noteworthy. Meseguer-Martinez et al. (2017) demonstrate that students prefer shorter videos, 

which contributes to higher view counts and likes. The data show that the videos were viewed 

a significant number of times on average, totaling more than 3.5 million views. 

Figure 1 presents the year of publication of the videos from 2013 to 2025. It should be 

noted that the most recent version of the Conceptual Framework for Financial Reporting was 

released in December 2019. Thus, videos produced before that date were classified as relevant 

on YouTube, which does not take the most up-to-date version into account. 
 

 
Figure 1 Number of Videos Published per Year 
Source: Prepared by the authors. 

 

Since the platform’s relevance criteria were used in the video search, it is clear that videos 

published over 10 years ago remain relevant on YouTube. Of the 108 videos, 32 (29.6%) were 

published before the most recent version of the Conceptual Framework for Financial Reporting. 

This may indicate a lack of attention on the part of the creators regarding the timeliness of this 

content and its compliance with the standard. 

A large portion of the analyzed videos were published between 2019 and 2021. This result 

may stem from the pandemic, as 2020 coincided with social isolation and a significant increase 

in the production of digital educational materials. Calderari et al. (2022) argue that teaching 

practices had to adapt to available digital resources due to the shift to remote learning. 

Furthermore, Mejía et al. (2024) note that college students began using YouTube more 

frequently during this period. 

Regarding the misconceptions identified, they occurred in 38 of the 108 videos (35.2%), 

as shown in Table 4. 

 

Table 4 

Concepts Present in Videos Containing Misconceptions 

Concepts 
Number of 

videos 

Videos with 

misconceptions 

Videos with 

misconceptions (%) 

Asset 47 29  61.7 

Liability 49 32 65.3 

Equity 47 25 53.2 

Revenue 25 8 32.0 

Expense 31 14 45.2 

Cash basis 31 5 16.1 

Accrual basis 35 7 20.0 

Total 108 38 35.2 

Source: Prepared by the authors. 
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Santos (2022) shows that YouTube’s algorithm does not determine the relevance of 

content based on its veracity. Instead, the algorithm groups content with verifiable facts together 

with content that lacks veracity and content containing misconceptions. This makes it difficult 

for the average person to identify and distinguish between them. This scenario underscores the 

importance of users, especially students, developing the ability to evaluate the quality and 

reliability of the information they consume. In this context, educators play an important role in 

curating content and providing guidance on using the platform, especially given the presence 

of misconceptions in accounting content. 

 

4.2 Accounting Concepts and Their Misconceptions 

Table 5 summarizes the misconceptions identified for each concept. 
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Table 5 

Concepts Analyzed and Their Respective Misconceptions 

Concept 
What does the Conceptual Framework for 

Financial Reporting state? 
Misconception Category 

Asset 

An asset is a present economic resource 

controlled by the entity and resulting from past 

events. An economic resource is a right with the 

potential to generate economic benefits. 

Often taught as a company’s property and rights 

without emphasizing the characteristics of assets: a 

right, the potential for future economic benefits, and 

control. 

Preconceived Notions 

Often associated with the “good” part of equity, 

implying a value judgment. 

Conceptual 

Misunderstanding 

Liability 

A liability is an entity’s present obligation to 

transfer an economic resource arising from past 

events. 

Often taught solely as a company’s obligations, 

without emphasizing the characteristics of these 

obligations: they exist in the present, involve the 

obligation to transfer an economic resource, and 

arise from a past event. 

Preconceived Notions 

Often associated with the “bad” side of a company’s 

balance sheet, implying a value judgment. 

Conceptual 

Misunderstanding 

Equity 
Equity is the residual interest in an entity’s assets 

after deducting all its liabilities. 

Although it is often associated solely with 

shareholders’ capital (share capital), it is important 

to emphasize the other components of equity and its 

residual nature relative to assets and liabilities. 

Preconceived Notions 

Revenue 

Revenue consists of increases in assets or 

decreases in liabilities that result in increases in 

equity, except for those arising from 

contributions by equity holders. 

Although it is often associated with an increase in 

equity, not all increases in equity are revenue. 

Expense 

Expenses are decreases in assets or increases in 

liabilities that result in decreases in equity, 

except those related to distributions to equity 

holders. 

Although it is often associated with a decrease in 

equity, not all decreases in equity are expenses. 

Cash Basis and Accrual 

Basis 

The accrual basis reflects the effects of 

transactions and other events and circumstances 

on the reporting entity’s economic claims and 

resources in the periods in which those effects 

occur, even if the resulting cash payments and 

receipts occur in different periods. 

Although accounting is often said to be governed by 

the accrual basis, this fails to mention the situations 

in which the cash basis applies, such as when 

preparing the Statement of Cash Flows and when 

dealing with certain tax regimes and tax rules. 

Source: Prepared by the authors. 
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The study identified misconceptions based on the concepts of assets, liabilities, equity, 

revenue, expenses, and the accrual basis of accounting, as defined in the most recent version of 

the Conceptual Framework for Financial Reporting (CPC, 2019). Inconsistencies and confusion 

regarding the accrual and cash basis were observed in the videos themselves, depending on the 

context in which they were produced and the explanations provided. 

The study corroborates previous research indicating that videos on social media contain 

erroneous information and concepts in the healthcare field (Liu et al., 2019; Maia et al., 2021; 

Yeung et al., 2022). These videos do not present concepts in accordance with the Conceptual 

Framework for Financial Reporting. This lack of a more comprehensive approach, which could 

lead to more contextualized learning, classifies them as misconceptions and hinders 

contextualized learning. 

It is also worth noting that two of the five types of misconceptions identified by Suprapto 

(2020) were found. However, no misconceptions characterized by nonscientific beliefs, local 

language misunderstandings, or factual errors were found, as proposed by the author. It is worth 

mentioning that the content taught in accounting usually does not conflict with people’s 

mystical or religious beliefs. Therefore, such associations are uncommon in accounting 

education. Regarding local languages, it is understood that there is no contextual confusion for 

the concepts investigated in this study because only videos in Portuguese were analyzed. As for 

factual misconceptions, accounting concepts are not usually learned during childhood or 

adolescence. These are possible explanations for the absence of any identified misconceptions 

in this study. 

Despite the misconceptions identified, video users usually do not notice this aspect. Based 

on the analysis of the comments, it is evident that the vast majority are praising the teachers and 

their teaching methods. Table 6 shows that these comments often compare learning through 

YouTube to learning in a classroom. They emphasize that, in the users’ perception, the videos 

are more enlightening than university lectures. While few comments question the content itself, 

some do. 
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Table 6 

Comments Regarding the Videos 
Code  Comment Type 

001 

“Amazing! I was looking for content to help me understand what I didn’t 

grasp in college and found this channel. I’m so relieved to finally understand 

it. Thank you.” 
Praise for the teacher 

and/or the class 

066 “Explains it better than my college professor.” 

026 

“I watched several videos – even long ones – and still didn’t understand a 

thing. But just 3 minutes into your video, you untangled the knot in my head! 

Excellent explanation – thank you!” Comparison with other 

videos 

038 

“An extraordinary video. I searched for hours on YouTube for a lesson that 

would clarify the conceptual difference between Current and Non-Current, 

and I finally found this gem.” 

010 
“I just watched this video and then clicked on another one that says a house 

and a car are ASSETS. So… what do I do? Who’s right?” 
Questions about the 

content 
011 

“I don’t view a home as a liability (unless it adds nothing to your quality of 

life and you can easily get the same benefits by renting a similar property) [...] 

Especially since a home can appreciate in value over the long term [...].” 

Source: Prepared by the authors. 
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An analysis of the comments reveals that most users praise the teachers’ methods in the 

YouTube videos. In contrast, few comments question the content of the videos, but those that 

do point out contradictions. For example, one user discusses whether a house and a car are 

assets or liabilities, highlighting discrepancies in the explanations. This observation reinforces 

the idea that although the videos are well-received, they may contain misconceptions. 

Regarding the content of the videos, the analysis revealed that only 14 of the videos 

mention the Conceptual Framework for Financial Reporting at any point in their presentation. 

Many videos were found to not cite the source of the information presented in their 

explanations. Only 21 of the 108 videos included references, meaning less than 20% did so. 

Most of these references were to accounting standards, in addition to the Conceptual 

Framework for Financial Reporting. Four videos cited accounting textbooks, and six referenced 

Brazilian legislation on the subject. 

These data show that accounting knowledge disseminated on YouTube lacks 

substantiation. Academic references, such as foundational textbooks and regulatory standards, 

are rarely mentioned, so it is unclear on what sources the videos are based. The predominance 

of videos that do not mention the Conceptual Framework for Financial Reporting may reinforce 

mistaken and incomplete interpretations of the concepts. The absence of other references, such 

as textbooks, makes it difficult to verify the information. These factors should encourage users 

to think critically about the content they consume. 

 

4.3 Misconceptions Characterized as Preconceived Notions 

It is important to clarify that, while similar to errors, misconceptions are not errors per se. 

They involve mistaken understandings of certain concepts. In the videos analyzed, the concepts 

are presented incompletely or in simplified form when compared with the Conceptual 

Framework for Financial Reporting. However, the highlighted excerpts do not refer to incorrect 

statements, but rather, they are understood as misconceptions – that is, conceptions that require 

better contextualization in the explanation of the concept (Table 7). 

 

Table 7 

Misconceptions Characterized as Preconceived Notions 
Code Views Likes Transcript (excerpt) 

018 33,460 
1,900 

(6%) 

“Liabilities – and now I’m writing with my right hand – 

are what appear on the right side of the balance sheet. 

They represent obligations to third parties. They 

represent the amount of debt, loans, and accounts 

payable to suppliers. By looking at the liabilities on the 

balance sheet, I can see how much debt the company 

has.” 

Source: Prepared by the authors. 

 

Classifying assets as property and rights simplifies the concept, creating a simplistic 

abstraction that can hinder students’ learning. This misconception was identified when a 

questionnaire was administered to accounting students at different stages of their program. 

Fifty-nine percent of students responded that assets are a company’s collection of property and 

rights (the misconception), while 22% indicated that assets are resources controlled by the entity 

as a result of past events, from which future economic benefits are expected (Piccoli et al., 

2015). In other words, only a small percentage of students fully grasped the concept. 

This finding may be related to the preconceptions identified when teaching this concept. 

Preconceptions are ideas, beliefs, or opinions formed before acquiring complete knowledge or 

an adequate understanding of a subject. Teachers often initially teach assets as property and 
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rights. However, this can create a perception of the concept that needs to be corrected 

throughout the students’ learning process during their undergraduate studies because the 

concept goes beyond that. 

Regarding liabilities, characterizing them as obligations to third parties is correct but 

incomplete. According to the Conceptual Framework for Financial Reporting, the concept of a 

liability applies when three criteria are met: the entity has an obligation, the obligation involves 

the transfer of an economic resource, and the obligation is a present obligation arising from a 

past event (CPC, 2019). Instructors must be aware of these misconceptions and take steps to 

help students understand the concept correctly (Chi, 2005). One strategy is to identify and 

correct misconceptions during the teaching process (Chi et al., 1994), as illustrated by the 

examples in Table 8. 

 

Table 8 

Excerpts that Challenge Some Preconceived Notions 
Code Views Likes Transcript (excerpt) 

026 27,686 
1,600 

(6%) 

“Ask someone, ‘What are assets, what are liabilities, 

and what is equity?’ Usually, the answers are the same. 

Assets are property and rights, liabilities are 

obligations, and equity is the difference between assets 

and liabilities. But I want you to understand these 

concepts in a more comprehensive way.” 

028 39,903 
2,100 

(5%) 

“All right then, everyone? Not all property and rights 

[…] They’ll be considered assets, but only those that 

meet the recognition criteria, OK?” 

Source: Prepared by the authors. 

 

When teaching the concept of assets, it is the teacher’s responsibility to define them as 

property and rights and to contextualize this explanation according to the Conceptual 

Framework for Financial Reporting to prevent students from developing misconceptions about 

the concept. Despite studying the concept of assets in college, many students fail to distinguish 

it correctly (Moraes et al., 2022). This can be explained by misconceptions that arise early in 

the learning process and preconceptions that interfere with students’ ability to understand new 

concepts because these misconceptions conflict with correct information (Chi et al., 1994). 

In addition to these misconceptions, two characteristics of the videos were observed that 

may exacerbate this phenomenon. Students may develop misconceptions based on the 

superficial and/or decontextualized information conveyed in the videos. First, the duration of 

the videos is one notable factor. They average 12 minutes in length, with half lasting between 

1 and 9 minutes (Table 3). Teachers emphasize the practicality and simplicity of the 

explanations as a characteristic of the lessons. This may contribute to faster learning but not to 

a very in-depth understanding of the concepts. Table 9 shows some statements that corroborate 

this. 

 

Table 9 

Comments Regarding the Approach of the YouTube Lessons 
Code Views Likes Transcript (excerpt) 

003 11,354 
724 

(6%) 

“You’re already familiar with my approach. Let’s break this down 

using very simple terms. No copying and pasting what’s in the 

standard. We’ll use analogies from our own reality so you can 

understand, retain, and remember the material. That’s our goal: to 

make learning easier. Later, you’ll refer to the standard and learn 

the concepts it covers. Here, I want you to understand through 
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analogies and simple examples.” 

074 40,125 
2,000 

(5%) 

“Man, 31 minutes… Let’s do this: we’ll wrap up this section, and 

then we’ll move on to the liabilities section.” 

Source: Prepared by the authors. 

 

The highlighted excerpts in Table 9 show that duration is a relevant factor for some 

teachers who teach via YouTube. Teachers emphasize simplicity and objectivity, which can 

facilitate an initial understanding of concepts but can also lead to misconceptions. Excessive 

simplification can create preconceived notions due to a lack of comprehensive understanding 

of the subject.  

Another issue is the organization of the instructional content in the videos, which reveals 

a fragmented approach. Table 9 shows that the teacher interrupts the explanation because the 

video is already 31 minutes long, suggesting that the rest of the topic will be covered in a 

subsequent video. This fragmentation can result in incomplete learning. The level of 

segmentation in the lessons is also evident; each video may not provide a complete explanation 

of a topic, but rather a segment of the reasoning and sequence of lessons. Table 10 shows this 

fragmentation in the video titles. 

 

Table 10 

Fragmentation of Lessons Observed in the Titles 
Code Views Likes Transcript (excerpt) 

028 39,903 
2,100 

(5%) 
Tip #2 – [...] Assets 

115 18,750 
1,200 

(6%) 
Lesson 16 - Questions [...] 

Source: Prepared by the authors. 

 

The titles were omitted to protect identities. However, fragmentation is evident since 

some videos use numbered titles indicating a sequence of content. This can make it difficult to 

develop a complete and integrated understanding of the concepts since each video is a snapshot 

of the reasoning process and does not necessarily provide a comprehensive explanation of a 

topic. 

One problem arising from this fragmentation is that students may not learn completely or 

understand the context because they may watch the videos out of order or choose which lessons 

to watch without regard for the sequence. They may also watch only part of an explanation and 

mistakenly believe they understand the concept. To minimize this problem, teachers should 

emphasize the interconnection between topics throughout their lessons and encourage students 

to watch the videos in the correct order. The fragmented nature of YouTube videos can 

contribute to misconceptions in learning.  

Although misconceptions have negative implications for teaching and learning because 

they distort understanding, they are part of the learning process. Misconceptions can affect the 

formation of knowledge, hindering the construction of a foundation for learning new content. 

In accounting, a field requiring a clear understanding of often-complex concepts (Martins & 

Pelissaro, 2005), exploring and discussing misconceptions can help plan pedagogical practices 

that minimize negative impacts.  

 

4.4 Misconceptions Characterized as Conceptual Misunderstandings 

Suprapto (2020) states that conceptual misunderstandings occur when students rely on 

expert opinions, which limits their educational process. As seen in the highlighted excerpt 

(Table 11), the “bad” aspect attributed to liabilities is a value judgment that can shape learning. 
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Students associate assets and liabilities with good or bad things rather than understanding their 

characteristics. Interpreting liabilities through this lens tends to cause students to develop an 

incorrect view that may interfere with future analyses and interpretations (Suprapto, 2020). 

They may have difficulty resolving paradoxes or conflicts that depend on conceptual 

understanding because they rely on these value judgments. 

 

Table 11 

Misconceptions Characterized as Conceptual Misunderstandings 
Code Views Likes Transcript (excerpt) 

003 11,358 
724 

(6%) 

“To put it simply – and this isn’t the exact definition in the 

standard – but to help you understand: assets are good 

things, things that will bring in money or have the 

potential to bring in money, right? Liabilities, on the other 

hand, are things that take money out of the company. 

They’re obligations – the debts the company has are, so to 

speak, ‘bad’ things, right? They’re obligations to third 

parties, things that take money out of our company.” 

064 130,569 
8,100 

(6%) 

“Let’s also talk a little bit about what isn’t so great, right? 

Namely, liabilities – obligations to third parties, 

obligations that may or may not be due and payable.” 

Source: Prepared by the authors. 

 

The excerpt in Table 12, from a different video, provides an alternative explanation, 

showing that liabilities are not necessarily negative. However, it is worth noting that this video 

has fewer views than the videos in Table 11. 

 

Table 12 

Excerpt Addressing Conceptual Misunderstandings 
Code Views Likes Transcript (excerpt) 

041 616 
17 

(3%) 

“As a buyer or a manager, I’m going to analyze where this 

liability comes from. Is it due to operations, or was it 

because the company expanded? So, for example, if I want 

to expand my company, I might have to take out a loan. 

So having a liability isn’t always a bad thing, because 

sometimes it’s necessary for expansion and to increase our 

revenue, right, everyone?” 

Source: Prepared by the authors. 

 

The Conceptual Framework for Financial Reporting does not assign a “good” or “bad” 

label to a concept, but rather focuses on characterizing each element. Assets are not inherently 

“good” simply because they represent resources. Without utilizing liability accounts, many 

assets would be impossible to acquire. Likewise, liabilities are not inherently negative, as they 

are part of the entity’s financial position and may be necessary to acquire assets. Thus, attention 

is drawn to the care instructors must exercise when making value judgments about the concepts 

they teach. This discussion illustrates how teachers can themselves be a source of 

misconceptions, as noted by Yates and Marek (2014) and Bayuni et al. (2018). Although 

counterintuitive, the information teachers convey during an explanation may lead students to 

develop misconceptions. 

 

4.5 Factors That Can Minimize Misconceptions in the Context of YouTube 

Although some aspects contribute to misconceptions in teaching and learning through 

videos, we observed two factors that can minimize this problem. One factor is the wealth of 
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examples – fictional or real – that teachers mention during their explanations. While the videos 

may lack depth in theoretical and conceptual terms, they provide many useful examples to 

illustrate concepts. Although there is a tendency toward standardization in explaining asset 

concepts, such as property and rights, each video provides different examples. This allows 

students to associate these concepts with various scenarios. Thus, students who watch multiple 

videos can visualize diverse contexts for practical application. 

Additionally, solving conceptual problems was found to be an effective way to minimize 

misconceptions (Table 13). 

 

Table 13 

Questions as Tools for Minimizing Misconceptions 
Code Views Likes Transcript (excerpt) 

074 40,125 
2,000 

(5%) 

“Uncollectible receivables and expired drug inventories 

don’t represent assets [...] True or false? True, why? 

Because they’re uncollectible and expired, meaning the 

economic benefit [...] isn’t realized. Look at what it says [...] 

An asset is a right that has the potential to generate economic 

benefit. Now, if the receivable is uncollectible, it has no 

potential for economic benefit. There’s no potential for 

economic benefit. Expired medication – how is it going to 

sell? A company, a pharmaceutical firm – if it has expired, 

that’s it, it’s lost, so they’ll have to take that into account.” 

Source: Prepared by the authors. 

 

Incorporating questions into YouTube videos can be an effective way to minimize 

misconceptions because it allows students to compare their understanding with the wording of 

the question. Table 13 presents an example of a video that uses a question to reinforce the 

content and clarify a misconception about the concept of an asset. 

Including questions in videos can deepen conceptual explanations, which is important in 

a platform like YouTube where lessons tend to be short and simplified. To achieve this, teachers 

must not only provide the correct answer, but also explain the reasoning behind the question. 

Otherwise, students may not grasp the fundamentals of the answer.  

 

5. FINAL CONSIDERATIONS 

In light of the results, it is concluded that although videos are useful tools, especially due 

to their practical application and examples, they need to be refined to provide more in-depth 

content and minimize misconceptions. As a theoretical contribution, this study expands our 

understanding of misconceptions in accounting education by considering the context of 

teaching and learning through videos, which highlights the originality of the research. Specific 

factors related to YouTube lesson formats that may lead to misconceptions were identified, thus 

broadening the discussion on the challenges of teaching in this context. 

The study also makes a methodological contribution by operationalizing a proposal for 

audiovisual content analysis on YouTube. The protocol used in this research combines 

transparent criteria for searching for and selecting videos, such as the use of specific terms, 

collection in an incognito window, selection of the most relevant videos, and delimitation of 

the collection date. It is also theoretically grounded in a normative framework for the field, in 

this case the Conceptual Framework for Financial Reporting. Additionally, it integrates 

different sources of evidence by combining video transcripts and user comments. This protocol 

can be adapted and replicated to analyze other concepts in accounting and in other fields. 

Therefore, future research is encouraged to explore videos and interactions on YouTube and 
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other social media platforms to expand investigations in these digital environments. 

In light of the results, accounting instructors can identify types of misconceptions in 

videos and how they may impact learning. This enables instructors to plan their teaching and 

explanations of concepts in a way that avoids presenting content in a manner that leads to 

misconceptions. Instructors should also review videos for potential misconceptions before 

recommending them to students.  

These results have specific implications for accounting programs. According to the 

National Curriculum Guidelines (Ministério da Educação, 2024), education must go beyond the 

mechanical assimilation of concepts and focus on developing competencies. Competency 

development involves understanding concepts, which form the core of knowledge. Therefore, 

recognizing and addressing misconceptions is a pedagogical challenge that requires teachers to 

curate and mediate knowledge and employ didactic and pedagogical strategies that foster 

conceptual learning. One such strategy is recommending high-quality videos to explain 

concepts. Teachers must promote learning situations that encourage critical inquiry, practical 

application, and critical reflection. This contributes to training professionals who can 

understand and appropriately apply accounting concepts in a professional setting. 

Students must also be more cautious about the content available on YouTube. One 

strategy students can use when learning through videos is to watch multiple videos on a given 

concept, including searching for and selecting videos from different channels and content 

creators. This allows them to deepen their theoretical understanding by learning through various 

explanations, approaches, and perspectives, given that many different explanations of the same 

concept are available on YouTube. 

Despite the results obtained, it is important to acknowledge the limitations of the study. 

First, there is the influence of YouTube’s algorithm. Although the search was conducted 

without being linked to a user account, the algorithm can still influence the order in which 

videos are displayed. This consequently impacts the sample selected for analysis. Additionally, 

the results cannot be generalized because the analysis was based on only 108 videos, which 

represent a small fraction of the content available on the platform. The choice of search terms 

may have also influenced the results. Additionally, the focus on video transcripts and user 

comments excluded audiovisual elements from the analysis. These elements could be explored 

in future investigations. 

Based on this study, a range of other research projects could be undertaken. First, it would 

be beneficial to replicate the study on YouTube using search terms related to different 

accounting concepts. Studies analyzing audiovisual elements, such as the sounds and images 

that make up the videos, could also be considered. Additionally, specific cases could be selected 

for study, such as YouTube channels with diverse characteristics. Moreover, the research could 

be expanded to include other social media platforms that feature educational content, such as 

Instagram and TikTok. 

 

REFERENCES 

Acar Sesen, B., & Ince, E. (2010). Internet as a source of misconception: “Radiation and 

radioactivity”. Turkish Online Journal of Educational Technology, 9(4), 94-100. 

https://eric.ed.gov/?id=EJ908075 

Ay, M. (2011). Conceptual frameworks of university students regarding accounting. African 

Journal of Business Management, 5(5), 1570-1577. 

https://academicjournals.org/journal/AJBM/article-stat/981D44818419 

Ay, M., & Altin, U. (2019). Misconceptions in accounting education. Journal of Human 

Sciences, 16(4), 938-960. https://doi.org/10.14687/jhs.v16i4.5710 

SciELO Preprints - This document is a preprint and its current status is available at: https://doi.org/10.1590/1808-057x20262562.en

https://eric.ed.gov/?id=EJ908075
https://academicjournals.org/journal/AJBM/article-stat/981D44818419
https://doi.org/10.14687/jhs.v16i4.5710


19 
 

Bayuni, T. C., Sopandi, W., & Sujana, A. (2018). Identification misconception of primary 

school teacher education students in changes of matters using a five-tier diagnostic test. 

Journal of Physics: Conference Series, 1013, 012086. https://doi.org/10.1088/1742-

6596/1013/1/012086 

Calderari, E. B., Vianna, F. R. P. M., & Meneghetti, F. K. (2022). Professores o tempo todo: 

um estudo sobre as condições materiais, físicas e psicológicas de docentes no ensino 

superior durante a pandemia do covid-19. REAd – Revista Eletrônica de Administração, 

28(2), 487-524. https://doi.org/10.1590/1413-2311.356.112251 

Chi, M. T. H. (2005). Commonsense conceptions of emergent processes: Why some 

misconceptions are robust. The Journal of the Learning Sciences, 14(2), 161-199. 

https://www.jstor.org/stable/25473477 

Chi, M. T. H., Slotta, J. D., & Leeuw, N. (1994). From things to processes: A theory of 

conceptual change for learning science concepts. Learning and Instruction, 4(1), 27-43. 

https://doi.org/10.1016/0959-4752(94)90017-5 

Chuan, C. M., & Kaiyrbayeva, A. K. (2024). Factors influencing the decision to 

invest. Ìzdenìster, Na̋tiželer, 2(102), 566-572. https://doi.org/10.37884/2-2024/55 

Comitê de Pronunciamentos Contábeis (CPC). (2019). Pronunciamento Técnico CPC 00 (R2) 

- Estrutura Conceitual para Relatório Financeiro. 

http://static.cpc.aatb.com.br/Documentos/573_CPC00(R2).pdf 

D’Aquila, J. M., Wang, D., & Mattia, A. (2019). Are instructor-generated YouTube videos 

effective in accounting classes? A study of student performance, engagement, motivation, 

and perception. Journal of Accounting Education, 47, 63-74. 

https://doi.org/10.1016/j.jaccedu.2019.02.002 

Fundação Oswaldo Cruz. (2020). Orientações sobre ética em pesquisa em ambientes virtuais. 

https://propp.ufu.br/sites/propp.ufu.br/files/media/documento/fiocruz_orientaassaues_so

bre_actica_em_pesquisa_em_ambientes_virtuais.pdf 

Galvão, N. M. S. (2019). O YouTube como ferramenta de estudo para o exame de suficiência 

em contabilidade. Revista EDaPECI - Educação a Distância e Práticas Educativas 

Comunicacionais e Interculturais, 19(2). 

https://periodicos.ufs.br/edapeci/article/view/10738 

Gil, A. C. (2022). Como elaborar projetos de pesquisa. 7. ed. Atlas. 

Goulart, A. (2002). O conceito de ativos na contabilidade: um fundamento a ser explorado. 

Revista Contabilidade & Finanças, 13(28), 56-65. https://doi.org/10.1590/S1519-

70772002000100004 

Grossi, M. G. R., Lopes, A. M., Jesus, P. M., & Galvão, R. R. O. (2014). A utilização das 

tecnologias digitais de informação e comunicação nas redes sociais pelos universitários 

brasileiros. Revista Texto Digital, 10(1), 4-23. http://doi.org/10.5007/1807-

9288.2014v10n1p4 

Hsiao, J., & Casa Nova, S. P. C. (2016). Abordagem geracional dos fatores que influenciam a 

escolha de carreira em contabilidade. Revista Contabilidade & Finanças, 27(72), 393-

407. https://doi.org/10.1590/1808-057x201602980 

Hussein, E., Juneja, P., & Mitra, T. (2020). Measuring misinformation in video search 

platforms: An audit study on YouTube. Proceedings of the ACM on Human-Computer 

Interaction, 4(1), 1–27. https://doi.org/10.1145/3392854 

Iudícibus, S. (2009). Teoria da contabilidade. (9.ed.). Atlas. 

Kemp, S. (2025). Digital 2025: Global Overview Report. 

https://datareportal.com/reports/digital-2025-global-overview-report 

Lima Filho, R. N., & Bruni, A. L. (2012). Percepção dos graduandos em ciências contábeis de 

SciELO Preprints - This document is a preprint and its current status is available at: https://doi.org/10.1590/1808-057x20262562.en

https://doi.org/10.1088/1742-6596/1013/1/012086
https://doi.org/10.1088/1742-6596/1013/1/012086
https://doi.org/10.1590/1413-2311.356.112251
https://www.jstor.org/stable/25473477
https://doi.org/10.1016/0959-4752(94)90017-5
https://doi.org/10.37884/2-2024/55
http://static.cpc.aatb.com.br/Documentos/573_CPC00(R2).pdf
https://doi.org/10.1016/j.jaccedu.2019.02.002
https://propp.ufu.br/sites/propp.ufu.br/files/media/documento/fiocruz_orientaassaues_sobre_actica_em_pesquisa_em_ambientes_virtuais.pdf
https://propp.ufu.br/sites/propp.ufu.br/files/media/documento/fiocruz_orientaassaues_sobre_actica_em_pesquisa_em_ambientes_virtuais.pdf
https://periodicos.ufs.br/edapeci/article/view/10738
https://doi.org/10.1590/S1519-70772002000100004
https://doi.org/10.1590/S1519-70772002000100004
http://doi.org/10.5007/1807-9288.2014v10n1p4
http://doi.org/10.5007/1807-9288.2014v10n1p4
https://doi.org/10.1590/1808-057x201602980
https://doi.org/10.1145/3392854
https://datareportal.com/reports/digital-2025-global-overview-report


20 
 

salvador (BA) sobre os conceitos relevantes da teoria da contabilidade. Revista de 

Educação e Pesquisa em Contabilidade (REPeC), 6(2), 187-203. 

https://doi.org/10.17524/repec.v6i2.176 

Liu, M., Cardenas, V., Zhu, Y., & Enguidanos, S. (2019). YouTube videos as a source of 

palliative care education: A review. Journal of Palliative Medicine, 22(12), 1568-1573. 

https://doi.org/10.1089/jpm.2019.0047 

Maia, L. B., Silva, J. P., Souza, M. B., Henscke, N., & Oliveira, V. C. (2021). Popular videos 

related to low back pain on YouTube™ do not reflect current clinical guidelines: A cross-

sectional study. Brazilian Journal of Physical Therapy, 25(6), 803-810. 

https://doi.org/10.1016/j.bjpt.2021.06.009 

Martins, E., Miranda, G. J., & Diniz, J. (2024). Análise didática das demonstrações contábeis 

(4. ed.). GEN/Atlas. 

Martins, G. A., & Pelissaro, J. (2005). Sobre conceitos, definições e constructos nas ciências 

contábeis. Revista de Administração e Contabilidade da UNISINOS, 2(2), 78-84. 

http://www.spell.org.br/documentos/ver/20473/sobre-conceitos--%20definicoes-e-

constructos-nas-ciencias-contabeis/i/pt-br 

Mejía, J. G. F., Vargas, M. G. B., & Gatica, B. V. (2024). Uso de redes sociales como 

herramientas de aprendizaje informal en estudiantes universitarios en el marco del 

COVID-19. Transdigital, 5(9). https://doi.org/10.56162/transdigital334 

Merriam, S. B. (1998). Qualitative research and case study applications in education. Jossey-

Bass. 

Meseguer-Martinez, A., Ros-Galvez, A., & Rosa-Garcia, A. (2017). Satisfaction with online 

teaching videos: A quantitative approach. Innovations in Education and Teaching 

International, 54(1), 62-67. https://doi.org/10.1080/14703297.2016.1143859 

Ministério da Educação (2024). Resolução CNE/CES nº 1, de 27 de março de 2024: Institui as 

Diretrizes Curriculares Nacionais do Curso de Graduação em Ciências Contábeis. 

https://www.gov.br/mec/pt-br/cne/resolucoes-ces-2024 

Moraes, L., Lima, J. P. R., Bittar-Godinho, J. S., & Mothé Maia, V. (2022). Precisamos falar 

sobre ativo: análise da percepção discente a partir da teoria do signo linguístico de 

Saussure. Sinergia - Revista do Instituto de Ciências Econômicas, Administrativas e 

Contábeis, 26(1), 95-106. https://doi.org/10.17648/2236-7608-v26n1-12810 

Moreira, J. A., Santana, C. L. S., & Bengoechea, A. G. (2020). Ensinar e aprender nas redes 

sociais digitais: o caso da Mathgurl no YouTube. Revista de Comunicación de la SEECI, 

XXIII(50), 107-127. https://doi.org/10.15198/seeci.2019.50.107-127 

Mustika, A. A., Hala, Y., & Arsal, A. F. (2014). Identifikasi miskonsepsi mahasiswa biologi 

Universitas Negeri Makassar pada konsep genetika dengan metode CRI. Jurnal Sainsmat, 

3(2), 122-129. https://ojs.unm.ac.id/index.php/sainsmat/article/view/1119 

Ojose, B. (2015). Students’ misconceptions in mathematics: Analysis of remedies and what 

research says. Ohio Journal of School Mathematics, 72. 

https://kb.osu.edu/server/api/core/bitstreams/5c4f895c-64a7-5018-921a-

475db38d03ca/content 

Piccoli, M. R., Chiarello, T. C., & Klann, R. C. (2015). A percepção dos acadêmicos sobre 

conceitos abordados na disciplina de teoria da contabilidade. Revista de Gestão, Finanças 

e Contabilidade, 5(1), 40-57. http://www.spell.org.br/documentos/ver/37724/a-

percepcao-dos-academicos-sobre-conceitosabordados-na-disciplina-de-teoria-da-

contabilidade/i/pt-br 

Pine, K., Messer, D., & John, K. S. (2001). Children’s misconceptions in primary science: A 

survey of teachers’ views. Research in Science & Technological Education, 19(1). 

SciELO Preprints - This document is a preprint and its current status is available at: https://doi.org/10.1590/1808-057x20262562.en

https://doi.org/10.17524/repec.v6i2.176
https://doi.org/10.1089/jpm.2019.0047
https://doi.org/10.1016/j.bjpt.2021.06.009
http://www.spell.org.br/documentos/ver/20473/sobre-conceitos--%20definicoes-e-constructos-nas-ciencias-contabeis/i/pt-br
http://www.spell.org.br/documentos/ver/20473/sobre-conceitos--%20definicoes-e-constructos-nas-ciencias-contabeis/i/pt-br
https://doi.org/10.56162/transdigital334
https://doi.org/10.1080/14703297.2016.1143859
https://doi.org/10.17648/2236-7608-v26n1-12810
https://doi.org/10.15198/seeci.2019.50.107-127
https://ojs.unm.ac.id/index.php/sainsmat/article/view/1119
https://kb.osu.edu/server/api/core/bitstreams/5c4f895c-64a7-5018-921a-475db38d03ca/content
https://kb.osu.edu/server/api/core/bitstreams/5c4f895c-64a7-5018-921a-475db38d03ca/content
http://www.spell.org.br/documentos/ver/37724/a-percepcao-dos-academicos-sobre-conceitosabordados-na-disciplina-de-teoria-da-contabilidade/i/pt-br
http://www.spell.org.br/documentos/ver/37724/a-percepcao-dos-academicos-sobre-conceitosabordados-na-disciplina-de-teoria-da-contabilidade/i/pt-br
http://www.spell.org.br/documentos/ver/37724/a-percepcao-dos-academicos-sobre-conceitosabordados-na-disciplina-de-teoria-da-contabilidade/i/pt-br


21 
 

https://doi.org/10.1080/02635140120046240 

Queiroga Júnior, T. M., & Dulci, T. M. S. (2019). “Professores-YouTubers”: análise de três 

canais do YouTube voltados para o ensino de História. Revista Escritas do Tempo, 1(1), 

4-29. https://doi.org/10.47694/issn.2674-7758.v1.i1.2019.0429 

Resbiantoro, G., Setiani, R., & Dwikoranto. (2022). A review of misconception in physics: The 

diagnosis, causes, and remediation. Journal of Turkish Science Education, 19(2), 403-

427.  

Ribeiro, J. M. G., Oliveira, R. M., Silva, M. A., & Dias, E. M. S. A. (2024). Análise do uso de 

plataformas, mídias e redes sociais para o ensino no curso de ciências contábeis. Revista 

Ambiente Contábil, 16(1), 304–327. https://doi.org/10.21680/2176-

9036.2024v16n1ID31594 

Santos, R. O. (2022). Algoritmos, engajamento, redes sociais e educação. Acta Scientiarum, 

44(1). https://doi.org/10.4025/actascieduc.v44i1.52736 

Souza, B. B., Miranda, G. J., Azevedo, R. R. (2025). The conceptual framework for financial 

reporting: Educational Implications. Accounting Education, 1-24. 

https://doi.org/10.1080/09639284.2025.2466423 

Suprapto, N. (2020). Do we experience misconceptions? An ontological review of 

misconceptions in science. Studies in Philosophy of Science and Education, 1(2), 50-55. 

https://doi.org/10.46627/sipose.v1i2.24 

Thompson, F., & Logue, S. (2006). An exploration of common student misconceptions in 

science. International Education Journal, 7(4), 553-559. 

https://files.eric.ed.gov/fulltext/EJ854310.pdf 

Yates, T. B., & Marek, E. A. (2014). Teachers teaching misconceptions: A study of factors 

contributing to high school biology students’ acquisition of biological evolution-related 

misconceptions. Evolution: Education and Outreach, 7(7). 

https://doi.org/10.1186/s12052-014-0007-2 

Yeung, A., Ng, E., & Abi-Jaoude, E. (2022). TikTok and attention-deficit/hyperactivity 

disorder: A cross-sectional study of social media content quality. The Canadian Journal 

of Psychiatry, 67(12), 899-906. https://doi.org/10.1177/070674372210828 

YouTube. (2025a). Recomendações. 

https://www.youtube.com/intl/ALL_br/howyoutubeworks/recommendations/ 

YouTube. (2025b). Como navegar pela pesquisa do YouTube. 

https://www.YouTube.com/intl/ALL_br/howYouTubeworks/product-features/search/ 
 

AUTHOR CONTRIBUTIONS 

Bruno Barbosa de Souza 

Conceptualization: equal;  

Data curation: lead;  

Formal analysis: lead;  

Investigation: lead;  

Methodology: lead;  

Writing – original draft: lead;  

Writing – review and editing: equal. 

Gilberto José Miranda 

Conceptualization: equal;  

Data curation: supporting;  

Formal analysis: supporting;  

Funding acquisition: supporting;  

SciELO Preprints - This document is a preprint and its current status is available at: https://doi.org/10.1590/1808-057x20262562.en

https://doi.org/10.1080/02635140120046240
https://doi.org/10.47694/issn.2674-7758.v1.i1.2019.0429
https://doi.org/10.21680/2176-9036.2024v16n1ID31594
https://doi.org/10.21680/2176-9036.2024v16n1ID31594
https://doi.org/10.4025/actascieduc.v44i1.52736
https://doi.org/10.1080/09639284.2025.2466423
https://doi.org/10.46627/sipose.v1i2.24
https://files.eric.ed.gov/fulltext/EJ854310.pdf
https://doi.org/10.1186/s12052-014-0007-2
https://doi.org/10.1177/070674372210828
https://www.youtube.com/intl/ALL_br/howyoutubeworks/recommendations/
https://www.youtube.com/intl/ALL_br/howyoutubeworks/product-features/search/


22 
 

Investigation: supporting;  

Methodology: supporting;  

Writing – original draft: supporting;  

Writing – review and editing: equal. 

 

CONFLICT OF INTEREST 

The authors declare no conflict of interest. 

 

DATA AVAILABILITY STATEMENT 

The entire dataset supporting the results of this study can be made available upon request to the 

authors. 

 

GENERATIVE AI DISCLOSURE 

The authors declare that generative artificial intelligence was used in the following stages of 

the production of this manuscript: 

- Text refinement: ChatGPT. 

The authors declare that, regardless of the use of the tools mentioned above, all generated 

content was supervised, verified, and critically validated by humans. The authors assume full 

and exclusive responsibility for the accuracy of the data, integrity of mathematical/statistical 

formulas, originality of the text, and the conclusions presented in the published article. 

 

FUNDING 

The authors thank the following institutions for their financial support in conducting this 

research: 

- Minas Gerais State Research Support Foundation (Fundação de Amparo à Pesquisa do 

Estado de Minas Gerais – FAPEMIG). Call for Proposals No. 001/2024 – Universal 

Demand. Project No.: APQ-01903-24. 

- Brazilian Council for Scientific and Technological Development (Conselho Nacional de 

Desenvolvimento Científico e Tecnológico – CNPq). CNPq Call No. 09/2023, Research 

Productivity Grants, Project No.: 310358/2023-0. 
 

 

SciELO Preprints - This document is a preprint and its current status is available at: https://doi.org/10.1590/1808-057x20262562.en



This preprint was submitted under the following conditions: 

The authors declare that the necessary Terms of Free and Informed Consent of participants or patients in
the research were obtained and are described in the manuscript, when applicable.

The authors declare that the preparation of the manuscript followed the ethical norms of scientific
communication.

The authors declare that they are aware that they are solely responsible for the content of the preprint and
that the deposit in SciELO Preprints does not mean any commitment on the part of SciELO, except its
preservation and dissemination.

The authors declare that the data, applications, and other content underlying the manuscript are
referenced.

The deposited manuscript is in PDF format.

The authors declare that the research that originated the manuscript followed good ethical practices and
that the necessary approvals from research ethics committees, when applicable, are described in the
manuscript.

The authors declare that once a manuscript is posted on the SciELO Preprints server, it can only be taken
down on request to the SciELO Preprints server Editorial Secretariat, who will post a retraction notice in its
place.

The authors agree that the approved manuscript will be made available under a Creative Commons CC-BY
license.

The submitting author declares that the contributions of all authors and conflict of interest statement are
included explicitly and in specific sections of the manuscript.

The authors declare that the manuscript was not deposited and/or previously made available on another
preprint server or published by a journal.

If the manuscript is being reviewed or being prepared for publishing but not yet published by a journal, the
authors declare that they have received authorization from the journal to make this deposit.

The submitting author declares that all authors of the manuscript agree with the submission to SciELO
Preprints.

Powered by TCPDF (www.tcpdf.org)

https://creativecommons.org/licenses/by/4.0/
http://www.tcpdf.org

